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ORATORY IN THE PUBLIC SCHOOLS 

By Percy Jewett Burrell 

I. 

“Considered as the last finish of education, or of human culture, 
worth and acquirement, the art of speech is noble, and even divine; it is 
like the kindling of a heaven’s light to show us what a glorious world 
exists, and has perfected itself, in a man.” —Carlysle. 

Under this general head I wish to treat an important subject in a 
practical way.  I desire to place before all readers of the Q, 
the result of some personal observation gleaned from a twelve years’ 
course in the public schools of Boston, statements of leading education-
ists, the condition of this branch of study, its prospects, and the conclu-
sions that present themselves after a careful consideration of the sub-
ject.  It is not my purpose to indulge in theory and merely speculative 
thought, or to write an exhaustive treatise on oratory; I wish simply to 
make an effort to spread information on a subject on which there re-
mains much to be learned by the general public.   

This is an opportune time to arouse general interest in the im-
portance and value of oratory.  Were Demosthenes an American at the 
close of the nineteenth century he would say of his country, as he once 
said of Greece, “We are those whose government is based on speaking.”  
But the difference between the Greece of yesterday and the America of 
today is that the former educated her youth to realize the truth of 
these words while the latter fails to do so.  But does not our country 
offer far more privileges and advantages for public speaking than did 
the old kingdoms and republics of Greece and Rome?  Are there not on 
every hand places in which to gather and to speak?  Is not the air filled 
with free speech?  Could the field for public speaking be larger or 
grander?  Could the demand be greater?  Could the supply be smaller?  
But a more pertinent and practical question is, How can the supply of 
good speakers in all branches of active life be increased?  If we would 
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remedy an evil or correct a fault, we are wise in probing to the bottom 
to see what is the trouble.  So in order to consider the last question we 
must look into the public schools, the vestibule of education, where are 
moulded the mind and the heart that must in some future day 
influence public opinion and change or create conditions.   

Let us see then what is being done in pursuit of this study in our 
schools.  Let me speak first of Boston.  Of her schools I am prepared to 
speak from a personal knowledge.  What may be said of Boston it is 
safe to presume may be said with a considerable degree of truth of 
other cities.   

For many years, rhetoric, rhetoric, rhetoric, has been drilled into 
the heads of pupils, while speech and action—the body and the life of 
oratory—have been lost sight of in a maze of figurative expressions and 
the labyrinths of ornate display.   The result of this is that large num-
bers of young men and women are pushed out upon the country, year 
after year, to get their living by public speech, who cannot even read 
well.  If you would verify my statement go into the court-room, the 
legislative chamber, or almost any of our churches.  If you care to ask 
those who are our foremost orators today, to what they ascribe their 
success as public speakers, they will tell you that it was not to the drill 
in the public schools; but to study, practice, and drudgery in the art on 
entering into public life.   

How is oratory, commonly known as declamation in boys’ schools 
and as recitation in girls’ schools, regarded by nearly all of the pupils?  
Simply as a matter of memory, and even at that a tax on memory!  The 
only incentive to do well is to obtain a passable mark.   This does not 
seem to offer much inducement except to the few who would rival a 
Bottom.  The hour of class declamation is looked forward to as one of 
amusement.  Little or no criticism of the pupil’s effort is made, and 
quite too often does cynicism take the place of criticism.  I do not attack 
the teacher.  He is not to be blamed when he has nothing better to 
offer as a substitute for faulty recitation.  He well knows that he can 
only hide his ignorance by resorting to sarcastic remarks that are rel-
ished by all except the pupil who is being criticised.  It is rather the 
misfortune than the fault of the teacher that he knows nothing of this 
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branch of instruction.  At time the declaimer is sincere in his effort; but 
his careful work often brings down upon him not only ridicule and 
mockery but derision and taunting.   

It has come to my notice that poetry is most frequently chosen for 
purposes of recitation.  While it might not be expedient to dispense 
with the recitation of all poetry in the higher grades of the grammar 
school and in the high school, yet there can be no question that only 
the poetry of the best standard authors should be allowed.  The reason 
why most pupils prefer to recite poetry is evident.  It is easier to learn 
poetry than prose, and as memory seems to be the chief thing taken 
into account, it is quite natural that the best prose is seldom heard.  On 
public declamation day there may be an exception to this rule, for then 
both teacher and pupil aim to put on the platform the best that lies 
within their combined efforts.  It would be no fairer to blame the schol-
ar for his choice of reading than it is to blame the teacher for not teach-
ing what he himself is ignorant of.  Declamation is nothing more to the 
pupil than something that is required of him at stated times; something 
that must be done or the rules the school will be broken and he will be 
disciplined.  Other studies are regarded by the scholars in a different 
manner, for they know that their teachers are specialists in them, pos-
sess confidence in themselves and their work, and teach with good 
authority.   

Teachers engaged to instruct in English Literature are expected to 
give some attention and time to declamation which is looked upon as a 
kind of appendage to this general subject.  It would be just as sensible 
to engage an instructor in arithmetic for primary schools and expect 
him to demonstrate examples in trigonometry and calculus.  The ability 
of the literature teacher to teach oratory depends solely upon his own 
study of the subject in his early school career or his personal attention 
to it in after time.  In short, it is for the most part a matter of mere 
chance that a teacher happens to be equipped with the desired 
knowledge of oratory.  What then is at fault?  It can be nothing but the 
system. 

It fails to set an oratorical standard before the pupil.  His ideal is 
low.   
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It has been said that oratory has moved the world along and that 
music has played its martial accompaniment.  Certain it is that we know 
of the power that both oratory and music have exerted over the 
world’s history.  Is it not natural then to look in the public schools for 
instructors in oratory as well as in music?  In all the great cities of our 
country at least one special teacher of music is engaged for public 
school work.  This is well and good and the results are most satisfactory.  
In Boston, there are eight special instructors in music, and it is their 
duty to visit the schools, teach the pupils how to sing, give lectures on 
music, and point out the primary and fundamental principles of the 
subject.  Now let us see what attention is given to oratory in our 
schools.  In order that I might speak not from mere hearsay but with 
the best of authority, I have communicated with the superintendents of 
public schools in some of the largest cities in America.  The first ques-
tion that I asked was this:  “How often is declamation required of the 
pupils in your schools?”  From Philadelphia came the answer, “There is 
no rule in respect to the matter”; from Chicago, “At irregular intervals”; 
from St.  Louis, “No special set time is given to it”; from New Orleans, 
“Twice a month”; from Montreal, “The delivery of the speeches of 
others has no place in the curriculum of our schools.”  In Brooklyn and 
in Baltimore declamation is required frequently, and in Boston the time 
for this work is left to the option of the teacher.  Such answers as these 
from the leading cities of the country must be a fairly good criterion of 
the work being done in other cities and towns.  It is evident then that 
oratory has the most subordinate place and that it is taught and prac-
ticed less than any other study.  Only in the cities of Brooklyn and Bal-
timore is it a regular study, but even in Brooklyn it does not count to-
ward securing a diploma.  I find, to my surprise, that in half of these 
cities the schools have no public declamation day.  In one of the replies 
sent I read the following:  “I regret to have to say that we do not have 
public declamation days, as, I think, they would help to train pupils in all 
that pertains to speaking, and cultivate also, in a marked degree, a 
taste for good literature—if the selections were judiciously made.  The 
value of such exercises must be considered also—especially in teach-
ing—which is so important both to the individual and the country’s 
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patriotism.”  In a reply from Montreal I am told that reading and para-
phrasing take the place of declamation.  A similar course may exist in 
other cities.  While the first two are important yet they can never take 
the place of declamation.  Pupils are taught to read in order to get the 
thought, and that they may express that thought they must be taught 
how to speak.  In only two cities—Boston and Brooklyn—are textbooks 
on oratory used.  In any other study, it would be an astonishing thing if 
at least one book was not in constant use by each pupil.  Brooklyn, as 
far as I am able to judge, is the only great city in the United States 
where there are special teachers in declamation.   

In the light of these facts what interest in oratory could pupils be 
expected to take?  The only superintendents who will say that the in-
terest of pupils is growing are those of Brooklyn and New Orleans.  
Some superintendents do not hesitate to say that it is lessening.  This 
apathy with which pupils regard oratory or public speaking is bound to 
work serious consequences.  To this we shall refer again.   

 The last question that I asked of the school superintendents is the 
most practical one, because it suggests a change of system—a change 
which appears to be exactly what is needed.  “Do you think that the 
appointment of speaking-masters, after the manner in which singing-
masters are appointed, would prove a wise and profitable experiment?”  
Of the eight superintendents but one answered this question in the 
negative—the superintendent of the schools of Chicago.  Most declare 
that it would prove undoubtedly a good experiment.  The need of such 
instructors is certainly seen by many of our leading educators.  Mr. 
William H. Maxwell, superintendent of Brooklyn schools, writes that he 
thinks it would be highly desirable, and Mr. Henry A. Wise, superinten-
dent of the schools of Baltimore, writes the following:  “For many rea-
sons a good speaking-master would be most serviceable.  A man of 
literary taste, able to train and develop the natural voice of pupils and 
to give them examples of declamation worthy of imitation, would be of 
decided service to a school system, especially in meeting the teachers 
to instruct and advise them.”  In Boston, declamation comes under the 
general head of Reading, or Language, or English Literature.  Some 
thirty years ago, Mr. Lewis B. Munroe taught vocal and physical culture 
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in the Boston schools.  Mr. Edwin P. Seaver, superintendent of schools, 
says, “Mr. Munroe did much good.  He taught practical speaking, not 
simple elocution in its commonly accepted meaning.  It seems to me 
that as declamation is taught today by the instructor in English Litera-
ture it would be easier for the teacher and more profitable to the pupil 
would all scholars learn and be instructed in the same piece.  But could 
a man be secured like Mr. Munroe, I should like to see his kind of teach-
ing renewed, for I think the appointment of speaking-masters in the 
public schools would bear good results.”  While I realize that each of 
these opinions is but the opinion of one man, yet each is, by virtue of 
the man’s position and the extent of his supervision, as important to 
this educational question of oratory in the public schools and bears as 
much weight upon the subject, as does the opinion of the criminal 
lawyer in a murder case or that of the Secretary of State in a question 
of international diplomacy.   

From these reports from different cities we may make a summary 
something like this:  Oratory in the public schools is subordinate to 
everything else, that is—less time is given to this study than to any 
other.  In most schools it is regarded as an ‘extra,’ and it does not count 
toward securing a diploma.  It is not only one of the many subdivisions 
of the course in English Literature, but receives less attention than do 
reading, or rhetoric, or composition, or poetry, or paraphrasing.  We 
note also that text-books on this subject are rarely used.  Moreover, in 
only one or two of the great cities, is there any special teacher of orato-
ry in the schools.   

The indifference and apathy shown toward the study are in strik-
ing contrast to the interest and importance attached to it in the early 
centuries.  Then the teaching of oratory was of prime importance.  It 
was to a general education what sculpture is to masonry.  Every citizen 
in ancient Rome and Greece was expected to know how to speak in 
public.  Without that knowledge a man was deemed ignorant.  Cicero 
destroyed a conspiracy and Demosthenes built up a republic because 
they had a thorough knowledge of public speaking.  The professors of 
oratory were the great men of that time.  Cicero divided the study of 
oratory into five branches and each was deemed important enough to 
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have its special teacher.  One of the branches, Delivery—consisting of 
elocution and gesture—required three teachers.   

 Is the change that has taken place in two thousand years a pleas-
ant one to consider?  I think not.  Oratory is not a lost art.  Rather, it is a 
discarded one, to be taken down from the shelf and brushed up and 
polished at the time of great crises, as the housewife takes down and 
cleans her old china and burnishes her silver when there comes to her 
home a worthy visitor.  Our great essayist and historian, Colonel Thom-
as Wentworth Higginson, has said, “In a country like ours, where each 
man is to do his part in conducting the government, and where so 
much of his influence must proceed from meeting his fellow-citizens 
face to face, and holding his own among  them, there is no part of train-
ing more important than that of public speaking.”   

 The same sentiment was realized quite as much when Greece 
and Rome were at the height of their splendor and glory as when the 
two countries were striving for position and power.  Our own country 
felt it before 1776 and 1861, and the consequence of it each time was 
liberty to a race and a step of progress in the march of civilization.  
Should as grave a situation as the revolution or the rebellion face us 
today, or tomorrow, who would take the forum, who would climb to 
the balcony, who would mount the rostrum?  Let it come twenty years 
hence, and the student in the public schools of today will be called 
upon to rally, to charge, and to plead with a people.  Man’s heart is 
moved when he himself is true, but his lips cannot move eloquently 
unless his mind has the knowledge to apply those principles that in 
their interpretation make men free.  Alger said, “A perfected voice can 
reveal everything which human nature is capable of thinking, or feeling, 
or being.”  While all voices cannot be made perfect, yet there are none 
but can be improved through systematic training.  Place a high ideal 
before a student, and if he be ambitious, he will strive to reach it.  Let 
perfection of voice which gives power and mastery over one’s fellows 
be set as the ideal.  Improvement must follow.   

II. 
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It is not only a misfortune to us, but a ground for reproach that 
the speaking-voice which has ever animated and persuaded men, which 
has ruled monarchs, destroyed oligarchies and built up republics, which 
has given liberty and citizenship to enslaved peoples, which has discov-
ered and corrected corruption, advanced morality and purity, and 
caused right to triumph over wrong, and justice over tyranny, should 
receive such contemptuous treatment in the training schools of the 
foremost republic in the world.  Yet the actual state of affairs reveals 
astonishing things.  Boys and girls tremble before the ordeal of speak-
ing in the presence of their classmates, but before a lesson in geogra-
phy or arithmetic they are calm.  Pupils “play sick” on declamation day, 
yet when the singing hour comes all are well.  They secure short pieces 
to learn, yet for hours they will examine flowers and appear happy and 
contented.  They beg and entreat to be excused from speaking, yet 
many are anxious to solve a difficult problem in mathematics.  When 
they reach the platform their heads hang down and their arms sway to 
and fro.  They are afraid to speak.  They see no use, no good in it.  They 
wonder why declamations are continued when they are repeatedly 
laughed down, and they make no advancement.  I wish to repeat ere 
that most pupils read solely for marks; they have no idea of reading 
well for its own sake.  They are severely criticised if they mispronounce 
a word, skip a paragraph, forget the place, gasp for breath, do not 
pause one second after a comma, two seconds after a semicolon, three 
seconds after a colon, and four seconds after a period!  Punctuation 
may or may not be a guide to one’s obtaining a right idea, but it should 
never be considered as a guide to correct expression.   

That oratory can be taught and ability to speak well acquired can 
be shown by a few noteworthy examples.  It was a serious matter with 
Demosthenes when he was trying to overcome his many impediments 
of speech.  With Sheridan and Erskine, Mansfield and Brougham, Grat-
tan amd Walpole it was a matter of constant drudgery to master all of 
their imperfections.  The great Robert Hall closed his first service not 
with a benediction, but by telling his audience that he had forgotten all 
of his ideas.  The younger Pitt labored from childhood to be a powerful 
speaker.  Webster and Phillips wrestled long with the rules of the art.  
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But perhaps you say that these men were born great.  If to be born with 
a true heart and a noble purpose is to be born great, they were born 
great indeed!  Similarly, many are born great today.  These are being 
educated in our public schools.  They should be taught to send abroad 
their best influence.  They have the heart, the impulse, and the purpose, 
but not the mental power to express their ideas and convictions.  It is 
certain that they never will possess it until they are drilled in what was 
once regarded as the “art of arts”—oratory.   

Man has devised no instrument that can reach the heart like the 
human voice.  We owe it, not only to pupils and to teachers, but to the 
community at large, to cultivate the voice as far as public systematic 
training will allow it.  In the school of old Athens three different classes 
of teachers were employed for the formation and improvement of the 
speaking-voice.  One strengthened it and extended its compass, anoth-
er improved its quality, and yet a third dealt with intonation, modula-
tion, and inflection.  Voice culture was then regarded by the instructors 
and by the pupils as a matter of serious study.  History has taught us 
that the result of this training was of practical value to thousands of the 
Athenian youth.   

What is the strength, the extent, and the quality of the voice of 
the average pupil today?  It may be ear splitting on the football field, 
but how does he wield it on the platform?  What is its compass?  Gen-
erally a shout or a barely audible whisper.  Its quality?  Rasping, cracked 
and harsh, stuttering, stammering, lisping, mouthing, palatal and nasal.  
Hundreds of boys and girls with one or more of these defects of speech 
uncorrected are graduated from our grammar and high schools every 
year.  With these voices, they go through life, grating on the ears of all 
with whom they talk, embarrassing themselves while annoying others, 
and failing to make friends because their company is not agreeable.  To 
what can we ascribe these defects of speech?  Instead of decreasing 
they seem to be on the increase—a fact which goes to show that little 
or nothing has been done to lessen such imperfections.  If at the begin-
ning, which, as Plato has said, is the most important part in any work, 
those with impaired voices were given scientific training in the mecha-
nism and right use of the voice, all of these defects could be helped, 
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and a large majority of them remedied.  It is precisely here, says Dr. 
Lennox Browne, on the threshold of their career, that many fail.  John 
Ruskin gave a word of encouragement when he said, General public 
feeling is tending to the admission that accomplished education must 
include not only a full command of expression by language, but com-
mand of true musical sound by voice.”  Mark you, not mere sound by 
the voice, but true musical sound which is variation, modulation, and all 
that does away with monotonous speech.  Simple sound, the shooting 
out of noise, has become so essential upon public declamation days 
that in some of our schools, he who speaks loudest receives highest 
honors.  To be sure, a loud voice is a requisite for a good speaker, but 
noise without expression like force without judgment falls by its own 
weight.   

I wish that what declamation is taught in our schools might be 
confirmed to the study of the masterpieces of literature.  Then all pu-
pils would be brought into close touch with the greatest and best minds 
of the centuries, thereby fostering solid thought and encouraging clear, 
forcible, and persuasive expression.  I regret that the general tone of 
selections in our schools is not on a high plane.  It would be well if high 
school pupils were taught not only something of the great poets and 
their works but something of the lives and speeches of renowned ora-
tors.  Orators have influenced the times quite as much as poets.  We all 
admit that poets and poetry should have an important place in the 
curriculum of all schools, but we are inclined to forget that our very 
public school system was made possible through the energetic oratory 
of wise and good men.  A child is sent to school for the purpose of 
developing and storing the mind, and yet what many learned men 
declare as the best means of doing this—the practice of recitation—is 
given the least attention of any study, is laughed at by many, and prac-
tically ignored by more.  In the city of Boston nearly five times as much 
time is given to this study in the primary schools as in the high schools.  
In the first class of the English High School in this city there are not even 
the common declamation exercises all the year round.  If any of my 
statements are questioned, I invite your own personal inspection of this 
subject.   
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After such considerations we are face to face with this conclusion:  
That a new department under the general head of Oratory should be 
organized in all public schools.  Speaking-masters should be regularly 
appointed to carry out this plan.  They should be men with a good 
knowledge of voice building, public speaking, and forensic oratory.  But 
someone may say that teachers with such qualifications cannot be 
found.  I am convinced, however, that a sufficient number of compe-
tent instructors in this work can be found.  I am satisfied that instruc-
tion received at colleges of oratory, worthy of the name, will fully equip 
teachers of reading and oratory for our towns and cities.  Every year’s 
delay in the adoption of some well-devised system means an irrepara-
ble loss to thousands of school graduates.  How important it is that an 
instructor in voice-building be employed in our schools so that all pupils 
might be trained to realize with Shepard that “the living voice is the 
grand ordained instrument for the world’s awakening and redemption.”   

If it were found necessary, I would begin again in the high schools 
what was done in the kindergarten and primary schools—the study and 
practice of enunciation, articulation, pronunciation, and flexibility of 
the voice.  Were this drill in voice-building carried through all grades, 
the improvement in speaking that would follow would be admitted by 
the most skeptical.  In every day life it would not only lesson and pre-
vent slovenliness of speech, but I am inclined to think it would lessen 
the use of slang to some appreciable degree.  Voice-building is but one 
part of a course in oratory, but as it is most important, I have seen fit to 
make special mention of it.   

Of the influence on the pupil, this may be said—that a course in 
oratory will have served its purpose when he can express himself clear-
ly and distinctly, with pure language emphatically spoken.  In time this 
ability would develop into the power of persuasion.  If the present 
systems are continued we may judge of their results upon our future 
citizens by the results we see today upon men in active life.  While the 
coming lawyer may be deeply read in all that pertains to his profession, 
it will be impossible for him to rise to prominence and power like a 
Choate or a Webster, because his manner, voice, and address will not 
be pleasing, far less persuasive.  He will retain all of his imperfections of 
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speech and idiosyncrasies of manner, and so will have but little 
influence over the jury and court.  Sooner or later he will realize the 
solemn truth of Bishop Berkeley’s words, “Half the learning and half the 
talent of the world are lost because of faulty elocution—the manner of 
speaking.”  The cause for which a good man labors is set back by that 
which ought to be its greatest help—the proper use of man’s voice—
that which distinguishes him from the brutes and gives him supremacy 
over all creatures.   

Think of the remarkable power that the English language can 
wield when the voice is properly trained and adapted to the matter of 
thought.  In public speaking manner is quite as important as matter.  
Arnold, teacher of the poet Spenser, said that no language is better 
able to utter all arguments either with more pith or greater plainness 
than our English tongue.  While we possess the most adaptable lan-
guage, so far as expression is concerned, our students are not taught to 
adapt it to its proper and best use in the form of expression and deliv-
ery.   

Some people raise the cry that the adoption of a course of study 
under the supervision of speaking-masters would result in graduating 
from our schools “yellocutionists” and “elocution-maniacs!”  Not at all; 
not any more so than the teaching of singing sends out those who 
misuse the true art of music.  Such a course of instruction in our schools 
would tend, in a short time, to change for the better the character of 
speech on the platform, at the bar, in the legislative hall, and in the 
pulpit.  Men who know what to say would know how to say it.  How 
could it help but do this?  A long course in arithmetic and the higher 
mathematics creates a wholesome taste for civil engineering; one in 
geography for geology and mineralogy and zoölogy; one in drawing for 
painting and sculpture; one in rhetoric and literature for poetry; the 
novel and journalism; one in music for composition and melody,—and 
so on.  Continuous drill along these various lines in our schools deter-
mines many a youth to choose that specific subject which has appealed 
to him most forcibly, as his life work.  So there come forth in later years 
great linguists, journalists, engineers, novelists, singers, composers, 
poets, scientists and philosophers.  All of these great artists were given 
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the first incentive to their chosen work, felt the first impulse to accom-
plish something, and were inspired to attain renown by some good 
influence which acted upon their minds during an early training in our 
public speaking, the exposition of the lives of great orators, the consid-
eration and the study of the history of oratory, and the application of 
the rules of the art, help to prepare our men and women to address 
their fellows in a manner pleasing and persuasive?   

The tendency today is to teach rhetoric, the theory of the English 
language and then to stop just when the scholar is catching a glimpse of 
something practical.  The result is that we have much of fine rhetoric 
and little of true oratory.  Of course, the highest flights of oratory can-
not be taught nor can they be reduced to rule.  The highest reach of any 
fine art goes beyond the scope of teaching into the field of personal 
genius.  But a certain reasonable level may always be gained, and this is 
well worth striving for.  There is not an art so capable of unfolding the 
great powers endowed by nature as that of oratory or public speaking.  
It develops faculties which would otherwise have remained forever 
hidden.  Many a person under proper training has disclosed the most 
unexpected talent and achieved startling results.   

There is more need of true oratory in America today than ever be-
fore.  These times of turmoil and agitation demand that the people look 
for leaders; and how important it is that they find men whose heart and 
mental power make them eloquent!  Simply because men lack the 
knowledge and ability to speak well many of our citizens “must 
flounder along through life practically shorn of half the power that is in 
them, and shut out from a large success.”    

Let us hope that the promoters, the faculty, and the management 
of the public schools of this country will soon see fit to generate some 
force that will awake and stimulate this latent, dormant faculty of the 
youthful mind.  It is not too late in the day to change the present sys-
tem.  What Ralph Waldo Emerson said thirty years ago is doubly appli-
cable to these closing years of the century when the constituency to be 
served is not one of thirty millions, but of seventy millions.  “If there 
ever was a country where eloquence was a power it is in the United 
States.  Here is room for every degree of it on every one of its ascend-
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ing stages,—that of useful speech, in our commercial, manufacturing, 
railroad and educational conventions; that of political advice and per-
suasion on the grandest theatre, reaching, as all good men trust, into a 
vast future, and so compelling the best thought and noblest administra-
tive ability that the citizens can offer.  And here are the service of sci-
ence, the demand of art and the lessons of religion to be brought home 
to the instant practice of thirty millions of people.  Is it not worth the 
ambition of every generous youth to train and arm his mind with all the 
resources of knowledge of method, of grace, and of character, to serve 
such a constituency?” 

from New England Conservatory Quarterly; Vol. III, No. 3; May 1897. 

 
  


